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CHAPTER 1
PROGRAM DESCRITTICN
The 1980<198.. school year is the first ycar of a new program in Bi-

1ingual Bduoation funded under Title VII of ESEA, The project is designed
to provide instruction to pupils of 1imited English proficiency who have

never been served undsr this act before. These children are severely
mandicapped by their inability to communicate in English and require ex-
tensive instructional services. ’

The plam (whick was accomplished) was to offer top quality bi1ingua1
programs in ten bilingusl magnet public schools and one mon-public school.
These schools have an ever increasing influx of immigrant and first gen-
erstion American pupils of limited English sbility vhose home language 1is
Chinese, Oreek, Italisn and Spsmish. Title VII bilingual programs vere
offered in Chinese at cne school; in Italian at one schoolj in Oreek in
five schools and in Spanish at five schools.

District 30 had as its goal the establiutment of an exemplary in-
dividualised program of i.gut.ruction in the four languages for the District's
limited English proficiency students. The bilingual program was set up
to epsare that target LEP ehildren within the District would become func~
tionally literate in the English language while maintaining their dominance
in their native lsnguage. It is hoped that these target studerts will
quickly achieve competency in English and that within the span of the pro-

graa they will be able to take full advaniage of ald the educational

opportunities offered within the District. It is further hoped that pro-
gram students will become functionslly bilingual with an accompanying
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positive self-image and pride in their native language and culture.

The imwediate goal of the program is to enable target pupils in four
lenguage groups to gain full competency in BEnglish through participation
in & comprehensive bilingual program. The uniqueness of this program is
two=fold, First, it is in reality a multilingual program incorporatin,
the Spmuh, Greek, Italian, Mandarin/Cantonese and English languages,
Second, it w1]:1 attempt to utilize individualisation of instruction in
order to meet every child's individual needs,

7 Target pupils in the target languages were diagnosed and individual
prescriptions were developed for them to meet their specific needs.

The eloven schools involved had self-contained classes and semi-
nglf;conuined classes at the elementary school level and at the Junior
high school level the junior high school departmentalized program was
followed, with the TESL teacher giving the target pupils English as a
seccnd language and the Oreek bilingual teacher giving them instruction
in Oreex language arts and the major substantive areas,

The Title VII program provided intensive instruction in listening,
speaking, reading and writing skills in both the pupil's dominant language
(Sptnish,‘ Greek, Italian, Mandarin/Cantonese) and in English as a seconi
language, Besides the teaching of the native language arts and English as
a second language instruction, priorities were given to teaching math and
the other major subject areas such as tcience and social studies in the
child's dominant langnage. This was acocomplished by forming self-contained
bilingual classes in the primery grades and as' children acquired some pro-
ficiency in English they were placed in bilingual semi-self-contained
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classes in the middle and upper grades as needed,

In the self-contained classes the target children were with the bi-
lingual teacher the entire day and received imstruction from him/her with
the aid of the bilingual paraprofessional, and the assistance of the Title
VII bilingual resource teachsr,

In the semi-self-contained classes, the target children spent half the
day, five days a week with the bilingual teacher, where they received in-
struction in listening, opedtir:g, reading and writing skills in both the
pupil's dominsnt language snd English as a second language as well as in-
struction in math, science mdraocin studies in the dominant language.

The other half of the day the children spent in a monolingual classroom
where they spent time with other English speaking children in order to

avoid isolation and legregatio'n from their peers,

¢ The Title VII bilingual resource teachers had many and varied functions.
They came in contact with various aspects of the educational community and
served as a uni;on for parents and the target school, conducting ESL work-
shops for the schools' non-English speaking parents, The bilingual re-
source teachers worked directly with parents of the target pupils commni-
cating to them the goals and objectives of bilingual education as well as
the specific goals of the Title VII project.

In addition, the resource teachers vers responsible for evaluating and
assessing currently existing bilingual and ESL materials for the target -
pupils as well as ordering appropriate materials for the school's program,

In order for students with 1imitec English proficiency to be deemed
eligible for the program the resource teachers assisted the school'e LAB
testing. In addition, they asssisted the classroom bilingual teacher in the
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specific testing procedures of Title VII target pupils.

The 1osource teachers offerad ineservice training to the District's
bilingual staff, where the Supervisor of Bilingual Education determined
need for such training. Within the target schools, the Resource Specialist
was responsible for assisting the bilingual teacher in diagnosing students'
needs and in prescribing suitable individualised programs. To meet these
nseds individualising Mmetiél entailed the establishment of instruoc-
tionsl areas such as media corners, learning stations, interest centers,
magic carpet areas, games .tableu and in addition, trained the students to
respond to this educational concept. This program included the development
of certain materials to be used in this enviromment: contract activity
packages, progr'mned‘ instruction sequences, multisensory instructional
packages in the students! dominant language as well as tactual and kin~ -
esthetic resources. Inherent to the concept of individualisation was de-
signing small group techmiques such as circle of knowledge, team learning
ard t «in storming. ’

In addition, same of the resource teachers made on-site visits to other
programs throughout the city to assess various techniques and materials for
indvidualisation of instruction that could be adapted to a bilingual mode
of instruction and could be applied to the Title VIT target classes’ Some
attended conferences and exhibits of materials for ths purpose of gaining
valuable insights for the target pupils.

The bLilingual resource specialists began individualising instrnction
in each of the academic areas inoluding ESL., They initviated this process
by first designing mmall group .nstructional techniques, These included
circle of knowledge, team learning and brainstorming. Then the resource
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~ specialiste assisted the bilingual teacher to redesign the classroom so as

to accommodate the various instructional areas.

The three basic methods of individualising instruction used were con-

tract acitivity paokages (CAP), programmsd instruction, #nd multi-sensory

instructional packages., The CAP permits individual pacing so that a student

may learn as quickly or slowly as he/she is able to master the material.

Bach learner works independently, but may, by choics team up with classmates

who can pace themselves similarly. CAFS also are designed so that students

are sble to fuiction on the academic level most suitable to them.

A second basic method used for individualising instruction was to pro-
gram instructional material so that it may be learned in small, simple steps
without the direct supervision of an adult,

A third basic method used for individualizing instruction was the in-
’lt.ructioml package. The instructional package appeals tc students wno work
independently and it is self-corrective, therefore, the package mects the

needs of learners on several academic levels, The packages do not take up

much classroom gpace, and they are particularly well suited to home study.

Materials which were suitable for District 30's bilingual program were
resvaluated, reassessed, and recommended by the Supervisor of Bilingual Ed-
ucation, the Title VII resource teachers, as well as the classroom bilingual
teachers.

In teaching English as a Second Language, in addition to audiovisual
materials and ;.uchor-ndo naterials, the following were used in the Spanish,
Oreek, Italisn, and Chinese compoments and vere fournd to be excellent,
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Introducting English published by Houghton, Miffia Co. a
Raglish Around the World published by Scott, Foresman, Lado English

" ’ Seriss, English Self-Tesught, Beginning lsssons in English, Second Book in

English, English Step by Step published by the Regents Publishing Co.,

Basic Vocsbulary Stage 1-li. published by Bducational Teaching Alds,
In the Spamish component of the program the recommended content area

materials which wers vsed during this year amd found tc be very good are
the following materisls: Matematica Para la Educacion Primaria, published <

by Fondo Rducativo I;tornoricano; 1he Herman and Nina §chu1der Science

Series as well as several series of filmstrips developed by the Bilingual
Rducation Services and entitled General Sciefice Series and Science Series;
Social Studies Series in Spanish published by the Benofig Press, Some of

the filmstrips used were the Classical Fable Series in Spanish and the A B c
Series put out by the Bilingual Bducaticnal Services. In addition, there

were numerous story books in 8ptn1|h which were used in the bilingual
classroom,
Th the Oreek component of the program, the Oreek materials for Solence,
e Math and Social Studies developed b.y Distric’ 30's Creek bilingual curri-
A culum project as well as those developed by the Northeast Center for Curri-
oulum Development were extensively used, Audiovisual materials which were

used during the previows years and those recommended are:s The MArgo" Oreek

filmstrips series and a series of children's records with stories and songs
as well as other materials published here and in Greecs,

In the Itulian componeat of the program the Science, Math and Social
Studies Curriculum materials prepared by District 30's Italian bilingual

-6-
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curriculom project amd those prepared Ly the Northeast Cemter for Curri-
culue Development were used. Other books uded in the Italian compoment

were: Primo D:lcionriﬁo, by Arnoldo Mondadori, Editore; Cuore, Edmondo De

Anicis; -La Siremette e altre fhg;-aietti;' Pimocchio, Collodi Cappuccette

Rosso, Refrsult, and othsr materials published in th:l.; e;.mngry and in Italy,
In the Chinese component of the program some of the nnp;.e books used

-

‘this yeoar were: ,
* Chinese New Lessons = By Gordon Lew, Book 1,

Golden Mountain Reading Series - by Robert Sung, Levels 1, 2, 3, L, S.

Golden Mountain Reading Series - Writing Workbook 1,2,3.

Chinesy Cultural Rezource Book - by Irens Kwok .

Loh's Iatroducticn to" Chinese - Reader - Books 1,2,3,L.

The Fables in Chinese - Babel/Basta

1. The Fat Hsns and Skinny Chickens
2. The wise Turtle~" ?
. 3. The Little nbbﬁg Shepherd
L. The Domkey and tl;n Fox
S. Who will place the rattle on the cat's neck?

Audiovisual aids snd materials are esséntial in a good bilin;ul program,
Audiovisual ;quimt and materials wvhich were uud‘in the bilingual elu‘oeo '
included the followings Tape recorders and tapes, Phono&raph and records, Over-
head projectors, WQ srolectors, Flat pictures, Television sets, and

acetates, - ', ~

In all four programs the students! culture was included as a normsal
part of the curriculra, Culture was particularly stresred during the Language -

-7
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Arts and Social Studies periods. A viriety of materials designed 4o develop

sikills and snhance self-image were utilizecd,

CHAPTER II
EVALUAT ION FINDINGS

The evaluator visited sach of the eleven Title VII schools three times
during the school year. During these visits he observed the instructional
program, interviewed all of the bilingual resource teachers and bilingual
teachers, and talked with the principals and/or assistant principals about
the progrm. The evaluator also visited the district office several times
to diocv.n the program's operations ‘iut.h staff members and the Project
m.nctor, as vell as to a'btond two training sessions for program peroonml,
and a meeting of the Bilingual Advigory Council, The evaluation study was
corducted smoothly and according to plan with full cooperation from all
those in the lchoo]:‘ ;lﬂ the district office.

EVAIUATOR'S Vmwl‘ (OF THE PROGRAM IN OPERATICN

The evaluator was most favorably impressed with the smooth operation of
the program in each iehool, especially in view of soms of the mecessary pers

sonel changes.” Teachers were found to be working harmcniously and efficiently

toward attaining the over«all cbjective of the students becoming literate
and educated in basic cwrriculum areas, while learming English as a Second
language as well as strengthening their dominant language, At the tire of

the final visit, tpe qualaity and experience of the staff observed and inter-

viewsd was very good, and the leadership &nd support provided by District

. 30 Bilingual staff excellent,
The facilities were adequate or better in all eleven schoole, The rooms -

were attractive and decorated in u}a to enhance the learning proceas,

.
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OBJECTIVES RELATED TO PUPILS' PROGRESS =
OBJECTIVE I S .- L

It is expected by the end of the school year that at les5t 60% of

3. .
. the students involved in the program will have progressed in their oral
language pmﬁcioz:q in Pnglish beyond that expected without the program,

OBJECTIVE II
It is expected that by the end of the school year at least 60% of
ths students involved in the program will have progr‘ec' in their native

language proficiency beyond that expected without the program,

The Basic Inventery of Natural Language, a language assessment systenm,
was administered at the beginning of October and agsin in late April
and May, This test gives a series of scores which become the language
profile for each student, The scores in the tables reflect the total
number of words used by the student ciuring the sampling &s well aa,‘:lndi-
cate the ability o use the vooab:lary, structures, and forma,in both
languages. In the tab'lca used for evaluation, the pre and post recorded
scores are for Level of Complexity (command of the suructures of the
language,_ including the use of modifiers, phrases, and clauses). This
instrument was selected becauss it measures langusge dominance and
serves as a language diagnostic instrument for the Spanish dominant,
Oreek dominant, Chinese dominant, Italian dominant children, It also
measures langmge dominance in.English, Spanish, Oreek, Chinese, and
Ttalian, and &dtablishes degree of command of these languages,

DAZferences between pre and post=test scores were calculated and a

t-test was computed to uetermine if 60% of the students had progressed

to a level of significance ~Z ,u5 ar better,

c9 =
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The following Tables I, II, and IIJ record by/ ade level the
mmber of participating children, the pre and poat-t.est lLevel of Com-
plexity, the t-test corputation, and the Level of S:I.gnii':lclnoe for cach
group. Table I is for both Spanish and Bngliah; Table II is for both

¢ Oreek and Bnglish; Table IIT is for Chinese and English and Italian and

<

Bnglish,
0f the participating Spanish children tested, 100% were in groups

whose post-test means were significantly higher than the pra-test means
in Bnglish and 3panish, —

0f the participsting Oreek children tested 98% were in groups whose
post=test means were significantly higher than the pre=test means in
English and Greeke.

- 0f the participating Chinese and Italian children tested 100% were
in groups whose post-test means were significantly higher than the pre=
ce3t means in Bnglish a. ~ ese and Italian.

Upon close examination of Tables I, II, and III it can be noted that
the value of ¢t is usually greater for gains in Fnglish than for the rative
lsnguage. Most groups achieved at the .0l level of significance, above
the .05 expectation in the Title VII Program. Of the twenty~-four grade
level groups tested and calculations made, 92% were found to have a level
of significance of .0l in gains in Fnglish, and only 59% in gains in the
native language.

‘ There may be rea. ns for this difference which do not reflect any
weakness of the program or the program staff, The BINL is not an objective
test, and the reason for the post-tests in some cases being lower than the

pre-tests could have been that the same person did not administer and score

the two.

-10-
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TABLE I

Mean Scores on the Basic Inventory of Natural Language by Grade
Level with t-Ratio and Level of Significance - Spanish and English

Pretest

Number Mean
61 30.1
7 LL.0
51 LL.9
60 u7.8
37 L6.3
52 - L9.0
20 L7.7
81 16.6
7 26.8 -
51 k.2
60 3.7

Y 32.8
53 28,2
20 38.4

Spanish
Posttest
Mean t-Ratio
L2.5 9.l
L9.9 3.5
58.0 L.8
55.0 3.1
52,1 2.2
Ske3 2.4
63.3 3.9
English
Lk.8 15.1
59,8  ,13.1
o2 9a
66,9 12.8
62.7 7.5
52.5 7.3
The9 7.1
ell =
15

Level
of

8i ngicanco
.01

.01
.01
.01
.05
.05

01

01
01
.01
01
.01
01
01
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TABLE II

Mean Scores c¢a the Basic Inventory of Natural Language by Orade

Level with t-Ratio and Level ol Significance - Oreek and English

Number

52
80
24
15
9
L
6
pih
2s
2

Qreek
Pretest Posttest
Mean Mean t-Ratio
26,0 35.0 L.S
31.8 L0.8 8.8
31.0 L3.0 3.7
LL.L 51,6 3.0
55.3 63.8 L.3
50.0 52,0 o5
62.0 82,0 2.8
83.0 99.2 3.8
75.0 93.0 L7
86.0 101.0 2.9
English
16.4 33.4 B2
7.l 52,9 10,9
29.5 58,0 5.8
L3.6 656 L.7
47.0 72.5 2,9
50,0 6k4.0 1.2
28,0 68.0 L9
76.0 113.7 be3
83.0 10L.6 L.
5.7 115.7 L3
¥

Level
of

Significanoe
[ 01

0l
.01
01
01

«05
0l
0l
0l

.01
.01
.01
.01
05

.01
.01
» .01
.0l




TABLE III

Mean Scores on the Basic Inventory of Natural Language by GOrade
Level with t-Ratio and Level of Significance - Chinese and English -
Italian and English

Chinese
Pretest Posttest u:‘!,'l
Grade Number NMean Mean t-Ratio  Significance
1=2-3 7 LS 5 3.5 .05
L 6 56 62 2.5 +05
56 6 55 63 L.8 01
English
1-2-3 7 25 7 62 7.6 .01
L 6 26 65 8.7 01
54 6 26 59 | L.8 01
Italian
K 8 14,8 2.9 2,40 +05
1 13 10,7 18,8 2.3 .05
2-3 7 20,7 3946 2.4 05
L5 5 2L,0 6.0 2.5 .05
English
¢ 8 17,8 38.3 L.LS 01
1 13 11.5 e 79 o1 \
2-3 7 9.0 57.8 7.6 01
L5 5 7.0 62,6 11.6 01
«13 e
17 . -




The contrast in gains't iween pre and post-tests for Fnglish and the

native language might aiso be found in the greater attention being given
the ESL port:lkon of the program than improving the native languarge,

The expectations of Objectives I and II were clearly mete
OBJECTIVE ITI

It 1is expected by the end cf the schcol year that at least 0% of
the children involved in the program will progrese in Mathematics beyord
that expected without the program, due to insvmction in these areas in
the subjects' dominant language.

Data collection included pre and post test scores on the MAT for
100% of the pupils who meet the criteria of Program Sample in the sub-
Ject areas of Mathematics. 1In addition, results of program teachers!
ratings of childrent's precgress in ﬁathemti_cs by grade levels are
included.

Differences between pre and post MAT test scores and teacher ratings
will be calculated and a t-test will be comruted for both instruments to
determine if 60% of the students involved in the program will have #rc-
gressed as expected. IS:lgnificance. will be assessed at the .05 level,

Tables IV (Spanish), V (Oreek), and VI (Chinese and Ttalian) record
by grade level the number of participating children, the pre and post
average ratings by program teachers, and the pre and post average test
scores on the MAT, The te-tests were caloulated to determine if the ex-
pected levels of significance were achieved from both teacher ratings

and the MAT, .

-1 -
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TABIE IV

Results of Program Teachers' Ratings of Children's Progress in Mathematics by Orads
Levels with t-Ratioc and Level of Significsnos for Each Group
-

Spenieh
- Irea I Area #2

Ability to Comprehend Concog:a Ability to Apply COanE::
Pre Post of Pre Post of
Grade  Numbsr _ Rating  Rating t Sig Rating Rating t  Sig
K 85 2.1 3.7 1S5 W01 2.1 3.7 1.5 .01
1 83 2.3 3. La .01 1.7 3.4 16,5 .01
2 53 2.4 3.6 8.2 LO1 2.4 3.6 8,2 .01
3 71 2.8 3.8 11.1 .01 2.8 3.7 10,1 ,0)
L L7 2.7 3.7 9.9 .01 2.7 3.7 9.9 .01
5 5k 2.5 3.l 9.1 .01 2,5 3.0 9.3 01
6 25 2.4 3.7 7.3 .01 2.4 3.8 10,7 .01

Results of Pre and Post Average Raw Scores on the MAT in Mathematics by Orade levels
with t-Ratio and Level of Significance for Each Oroup

Grade Number Pre Poet t level of Sicrificance
K 8o 3 15 37.0 01
1 76 7 1L 18.5 01
2 L6 11 18 9.9 01
3 51 28 L3 1.k 01
L 39 35 55 13.3 .01
5 L8 30 L8 1.6 01
6 22 L6 62 10.2 01
-15 -
19




TABLE V
Results of Program Teachers'! Ratings of Children's Progress in Mathematics by Grade
Levels with t-Ratio and Level of Significace for Each (roup
Oreek
Irea 1 Area #2
Ability to Compre hend %E?mﬁw—cﬂ%
evel Ve
Pre Post of Pre Post of
Grade  Number Rating  Rating t Sig  Rating Rating t Sig
K 53 1.3 2,8 20,6 .01 1.3 2,8 20,6 .01
1 80 1.8 3.2 2.2 W01 1.7 3.1 19.1 .01
2 25 1.8 2.9 1.8 .01 1.8 2.9 1u.8 M
3 15 2.3 3.3 1.0 .01 2.3 3.3 10,0 .01
‘ L 9 2.4 3.6 10,0 .01 2.6 3.7 10,0 .01
S L 1.8 3.3 Se2 405 242 3.5 5.0 .05
6 7 2.6 3.k 6,0 01 2.l 3.3 6.0 .01
7 n 2,5 346 6.1 .01 2.k 3 L7 .01
8 2l 2.3 3.3 105 .01 2,2 3.4 10,4 .01
9 23 2.9 3.7 10,2 .01 2.8 . 3.6 10,2 .01
Results of Pre and Post Average Raw Scores on the MAT in Mathematics by Orede Levels
with t-Ratio and level of Siznificance for Each Group
Grade Number Pre Post, t Level of Significance
K 52 2 11 21.4L 01
80 8 il 15.L 01
2 25 10 , 15 9e). .01
3 15 32 L2 L6 01
. ! 9 <l 5 2.1 .05
5 L 36 55 L.6 01
; 6 6 33 55 8.0 .01
7 10 L7 52 1.4 NS
8 20 L3 52 L.0 .01
9 2 £3 59 Sel .01
- 16 £
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TABLE VI

Levels with t-Ratio and level of Significance for Fach Group

Results of Program Teachers! Ratings of Children's Progress in Mathematics by Orade

~Area 71 Area #2
Ability to Comprehend Concepts Ability to Apply Concepts
~ 1avel Teve

Pre Post of Pre Post o?

(rade Number Rating Rating ¢ Sig Rating Rating t Sig
Chinese )

1-2'3 7 107 3.6 13. .01 lob 300 5.3 001

L 6 1.5 L.O 7.3 .01 1.5 3.6 3.6 .05

S=b 6 2,7 3.8 5.0 01 2,0 L0 L.5 .01

Italian

1l 13 1.8 2.5 3.3 .01 1.8 2.5 3.3 .01

2"3 7 209 A 307 302 005 2.9 307 3.2 005

h's 5 200 302 302 005 200 302 302 005

Results of Pre and Post Average Raw Scores cn the MAT in Mathematics by GOrade Levels

with t<Ratio and level of Sigmificance for Each Group

Grade Number Pre Post, t Level of Significance

Chinese

T 12 7 28 3 3.7 .01

L 6 h? 61 Le2 .01

S=d 6 58 67 4.1 .01
Italian

1 13 6 n 70 .01

2=3 7 26 33 3. .05

L5 5 26 L2 S T Kol
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Of the participating Spanish, Chinese and Italian children, 100%

were in groups whose post-mean ratings by program teachers and post-test
scores on ths MAT were significantly (.05 or better) higher than the pre=-
mean ratings and scores in Mathematics,

0f the perticipating Greek children, 100% were in groups whose post-
mean ratings by program teachesrs were significantly (4,05 or better) higher
than the pre-mean ratings. On the MAT, 96% were in groups whose poste
test scores were significantly nigher than the pre=test scorcs.

The expectations of Objective 11T were clearly ret,
OBJECTIVE IV

It is expected by the end of the school year that at least 60 percent
of the children involved in the program will progress in Science and Social
Studies, beyond that expected without the program, due to instruetion in
these aress in the sudbjects! dominant language,

Bilingual teachers examined their records and completed a rating scale
for pupil performance pre and post in Social Studies and Science., They
were asked to indicate the performance of the children in two areas: Areal -
Ability to comprehend concepts embodied in the lesson as evidenced by atten-
tiveness in class, response to questions about material and raising questions
which logically follow fro. an understanding of the concepts, Area 2 -
Ability to spply conocepts embodied in the lesson as svidenced by completeness
and accuracy of written assigmments and capability of explaining concepcs

to otherss For asse:sment the following scale was used:

1 - low performance

2 = below average performance
3} - average pesrformance

L - above average performance
S - high performanoce

’,’ -18-22
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To determine assessments of progrsms differences between pre and post
average, ratings by grade level were calculated to determine gain and t=tests
were calculated for each group, Table VII is for the Spanish children;

Table VIII if for ti® Oreek children; Table IX is for the Chinese and Italian

children,

0f the participating Spanish, Chinese and Ttalian children rated,
100% were in groups whose post mean ratings were significantiy (.05

or better) higher than the pre-test mean ratings in Social Studies and

Science,

0f the participating GOreek children rated, 99% we»e in groups whose
mean ratings were significantly (.05 or better) higher than the pre-test
meaﬁ ratings in Social Studies and Science.,

The expectations of Objective IV were clearly met,

.19 =
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Results of Program Teachers' Ratings of Children's Progress in Social Studies and *
Science by Grade levels with t-Ratio and level of Significance for Tach Group.
3

Spanish

Social Studies

%

Area ¥, Krea 72
Ability to comprohond:%o;x:;pta Ability to Apply Concesf;:
Pre Post of Pre Post, of
Orade Number _ Rating Rating t Sig  Rating Rating ¢ sig
¢ 85 2.3 34 18,L .01 2,2 3.6 18,1 .01
1 83 2.2 3.2 5.9 .01 2.0 31 La .01
2 53 2.0 3.3 7.9 .01 2,0 3.2 8.4 .01
3 n 2.5 3.7 12,9 .01 2,5 3.6 10,8 .01
n L7 2.7 3.7 10,4 .01 2.7 3.7 9.8 .01
5 5k 2.4 34 97 .01 2.4 3.4 110, .01
6 25 2.L 3.7 7.1 .01 2.4 3.8 91 .01
Science
K 85 2.0 2,8 6.2 .01 2.8 3.5 Lk 01
1 83 2.1 3.1 7.6 .01 1.7 3.1 L8 .01
2 53 2.1 3.2 8.0 .0 2.1 3.2 8.2 .0
3 . 2.5 3.6 12,9 .01 2.5 3.6 1.1 .01
L u7 2.7 3.7 9.8 .01 2.7 36 9.3 .01
5 5k 2.5 3.4 %L .01 2.5 L 9.4 W01
é 2% 2.2 3 A2 .01 2.3 3.8 9.6 .01
-20 =
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Results of Program Teachers' Ratings of Children's Progress .in Social S%udies and
Science by Orade Leveis with t-Ratio and Level of Significance for Each Group,

Greek

Social Studies

Area f1 Area #2
Ability to Comprehend Conoepts Ability to Apply Concepts
~ Level - vel
Pre Post of Pre Pos?t, of
Orade Number Rating Rating t Sig Rating Rating t Sig
K 53 1.2 2,8 19,5 .01 1.2 2,8 2,8 .01
1 80 1.8 3.1 18,0 .01 1.7 3.1 181 .0
2 25 1.7 2.9 9.3 .01 1.9 2,9 12,2 .01
3 15 2.3 3.3 6.9 .01 2.3 3.3 10,0 .01
L 9 2.2 3. 8.3 .01 2,2 3.4 8.3 .01
5 L 1.8 3.3 5.2 .05 1.8 3.3 Se2 W05
6 7 2,7 34 3.9 01 2.4 3.3 6,0 .01
7 el 2.5 3.5 7.9 01 24 31 526 .01
8 2l 2,3 2l 12,2 ,01 2,3 3.3 10,5 01
9 23 3.2 b 7.9 W01 3.2 3.9 79 .01
Science
X 53 1.2 2.7 198 .01 1,2 2,7 198 .01
1 80 1.8 31 18,0 .01 1.7 3.1 191 .01
2 25 1.8 2.9 135 .0 1.9 2,9 1nh .01
3 15 2.3 3.3 100 L1 2.3 3.3 7.9 .01 ‘
L 9 2.3 3.4 10,0 .01 2.3 3.4 10,0 .01
5 L .8 3.3 5.2 .05 2.0 3.3 .0 05 ° ¢
6 7 2,7 7 3. 3.9 01 2.6 2,9 1.6 NS
7 1 3.k Le3 5.59 .01 3.3 3.9 L2 .01
8 2 2,6 3.5 7.22 ,01 2.6 3.3 S (01
| 23 2.9 Lo 889 01 3.1 0.2 .01

- 25 3.9




TABIE IX

Results of Program Teachers! Ratings of Children's Progress in Social Studies and
Science by Orade Levels with t-Ratio and level of Significance for Fach Greup.

Chiheae
. Social Studies
¢ '
Arez #1 Ares #2
Ability to Comprehend Conocepts Ability to Apply Concepts
Yevel - Level
Pre Post of Pre Post of
Orade Number Rating rating t Sig Rating Rating ¢ Sig
1=2=3 7 1.1 1.1 6.5 01 1.7 3.2 L.3 .01
h 6 1.5 h.o ’ 7.3 .Ol 1.8 3.6 3.8 001
5-6 6 103 305 ’}01 001 103 3.5 7.1 .Ol
- Science .
1=23 7 1.1 3.3 8.2 0L 1. 3.1 9.1 © .01
h ! 6 107 hoo 7.0 .Ol 1.7 306 3.9 01
.
Sab 6 1.6 3.8 7.1 Ol 1.3 3.3 6.° .01
Italien

1 13 1.8 2.5 3.3 Ol 1.8 2,5 3.3 .01
2-3 7 2.9 3.7 3.2 05 2.9 3.7 3.2 .05
L5 S 240 342 3.2 05 2.0 3.2 3.2 .05

3cience

1 .1 1.8 2.5 3.3 Ol 1.8 2,5 3.3 .01
23 7 2.9 3.7 32 05 2.9 3.7 3.2 .05
L5 5 ‘ 2,0 3.2 3.2 05  2.C 3.2 3.2 .05

+%
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OBJECTIVE V
It is expected by the end\of the school year students who are relu~tant

because of their limited English proficienoy to participate in classroom and

school-wide activities will show greater participavion as evidenced by tne
g%pumber of vo;unteers in school-wide activities such as assémbliea, dance
fetes, gles club, etc,

Program teachers campleted rating forms for the children in their classes,
rating their participafion in CIll;room activities and extra-curricular
«ctivities aveilable at school both in November a~d in May, The following
scale was used: lenever; 2-sometimes; 3J-sverage number “ times; \y;-more than
average; S-much of th. “ime,

To determine assessments of progress, pre and poste-ratings by grade level
were calculated to determine gain and t-tests were galculated Tor each groupe

Table X reflects tQ; program teachers' ratings of children related to
their p:rticipation in classroom activities, Table XI shows ﬁhe progress of
the same children in extra=-curricular activities available at school,

A1l (100%) of the Spanish, Greek, Chinese and Ttalian children were in

groups whose post mean ratings were significantly (.05 or better) highepf

than the pre mean ratings related to participation in classroom activities,

The same is true for participation ir extra=curricular activities available
at schuol. All the Title VII children were in groups whose post mean ratings
were significantly (.05 or better) higher than the pre mean ratings.

The expectations of Objective V were clearly met.

-2} -
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TABLE X

Results of Program Teachers' Ratings of Children's Participation in Classroom Activities
bobh Pre and Post with t-Ratio and Level of Significance by Grade Lavel
Spunish

Qrade Number Pre-Rating Post-Rating t-Ratio Significance
K 8s 2.2 3.7 7.3 .01
1 83 2.2 3.8 L.L .01
2 53 2.6 3.5 6.5 .01
3 Tl 2.9 3.9 6.1 «01
4 L7 2.6 3.6 13.L .01
5 5L 2.0 ¢ 3.l 11,9 .01
6 25 2.2 3.7 8.1 .01

Oreek
X 53 1.3 2.9 21.8 .01
1 80 1.8 3.k 17.6 .01
\ 2 25 2.0 3.2 10.L .01
3 15 2.1 3.3 6.8 ,01
L 9 2.3 L.0 5.0 .01
5 4 1.8 3.3 5.2 ol
6 7 2.4 3.k 7.6 .01
7 11 2.5 3.9 6.7 .01
8 2k 3.1 hed 9.5 .01
9 23 3.1 [T 10,8 .01
«2l -




sRJies AL
Results of Program Teachers' Ratings of Children's Participation in Fxtra-Curricular
Activities Available at School both Pre and Post with t-Ratio and Level of Significance
by Grade level
SPANISH

grade  Number Pre-Rat ing Post-Rating t-Ratio Significance

1 33 1.7 2.3 3.7 .01

2 53 2.0 2.8 5.6 .01

3 71 2.6 3.6 8.1 N1

L 28 2.0 2.6 Lok .01

5 31 1.1 1.9 3.7 .01

6 i 1.k 2.L 2.6 .05

Greek

K L2 1,05 2.8 19,2 .01

1 59 1.k 2.9 15.8 .01

2 20 2.0 3.2 13.1 .01

3 12 2,2 3.1 7.4 .01

L 9 2.3 L.0 5.0 .01

S L 1.8 3.3 562 .01

) 7 2.5 3.5 €. .01

7 11 2.3 3.9 12,2 .01

8 2L 3.0 L0 9.6 .01

9 23 3.1 L.6 9.6 .01

“
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TABLE X (Cont)

Results of Program Tes hers' Ratings of Children's Participation in Clacsroom Activities
both Pre and Post with t-Ratio and Level of Significance by Grade level

Grada Number Pre-rating Post-Rating t-Ratio Significance
1-2-3 7 1.9 3.6 L.76 .01

L 6 .8 L2 7.0 01

S=b é 2.0 3.5 342 .05

Italien

K 10 2,0 3.3 6.1 0

1 13 2.1 3.5 57 01

2-3 7 2.9 L.9 5.2 01

L=5 5 2.6 L.k 3.5 .05

TABLE XI (Con't)

Resulte of Program Teachers' Ratings of Children's Participation in Fxtra-Curricular
Activities Available at Schuol both Pre and Post with t-Ratio and level of Significance

Chinese
GOrade Number Pre-Rating Post-Rating t-Ratio §3§pificance
1“2-3 7 1.0 2o1 - 8.0 .01
i o) 1.3 2.7 3.2 .05
S=b 6 1.3 3.3 7.7 .01
Ttalian
K 10 2.0 3.3
1l 13 2.1 3.5
2"'3 7 209 ’Joq
h's 5 206 ’JQ’J




CLASSROOM OBSERVAT IONS

The results of the standardized tests and the teachers' ratings in
the subject matter areas are significantly high; however, the evaluator
places greater emphasis on what was observed during visits to the class-
voom and during this year was greatly pleased and impressad by what he
obnmd"mrim these classroom visitations, The adultechild relationship
was superior which was reflected in ths obvious happiness of the children.
The obvious atmosphere of eagerness to learn was a direct result of the
rapport established between the bilingual teachers and the program children,
Attributable also is the teachers' utilization of specific tectmiques
in teaching bilingual children and, probably more important, the teachers!
concern ad knowledge of each child's individual problems, both scholastic
and personal. Another reason for success is t'w positive relationshipe
with administration at the building level, and the close relationships
with the parents. During question and answer periods, program children
were alvgs enthusiastic to recite, and eager to shars their successes and
their love of the program with the evaluator, They were also unselfish
and eager to share and encourage success with fellow students,

Teachers in the program had obviously put forth great efforts to make
their rooms attractive, They had arranged a decor that not only assureqd
the children a pleasant place in which to work, but they had provided
attractive decorations that contributed to the learning process, In every
classroom the evaluator fournd attractive displays of children's work plus
up=to~date seusorsl exhibits, Days of the week, months of the year, colors,

objects about ths rowa, md everyday expressions were in permanent display
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about the room in both (native language and English) languages, In addition

to seasonal exhibits, there coula be found timely <displays built around
birthdays of important American Presidents and any other holidays. There
was alvays & generous display of materials related to the four cultures,
Oreek, Spanish, Ttalian, and Chinese,

With the different grade levels and tie number of subject matter areas
and language skills represented, it was remarkable to see the results of
planning necessary to carry out a program in this complex situation, Many
of the units observed were designed to be of interest and within the cap~
abilities of more than one grade level., Following are brief outlinss of
some excellent units,

One of the fine units developed at the school with the bilingual
Chinese children was ono designed to provide an idenity with a community
helper - the postman (mailman). The aim of the lesson was to learn the
postman's function within the community, also to learn new vocabulary and
use the words in context.

The procedures followed to aevelop this social studies lesson was to
1. Show objects such as postcards, letters, packages, papers, etc.

2, Students identify the objects and answer questions as;How many students
have received them at home? Who Urings them to us? .

The teacher then shows & picture of the mailman, and lets the children
desoribe his cdlothing and discuss his office (post office), Then have stun-
dents tell the location of a post office near their hame or school,

The teacher then shows seven pictures and tells the work of the postman,

Students then are asked to tell the story referring to the seven oictures,

arrange the pictures in sequence, and read from the chart, This is followed
w28 -
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by classwork preparad by the teachsr; matcohing pictures and words, drawing

ploture of postman, mailtruck, meilbox, etc,

The evalustor observed a lesson at tie Junior high school level an ‘he
difference between the present and present progressive tensss of verbs,

The most impressive aspsct of this observation was the excellent rapport be-
tween the teenagers and the teacher who seemed especially equipped to work
with junior high achool pupils. The pupils seemed to be enjoying themselves
and were eager to lsarn and did not complain when assigned a homework
assigmment of writing fifteen sentences each for the present and present
progressives.

Anothsr interesting lesson cbeerved was on cause and effect. After a
M scussion of the two terms, and some examples given by the teacher, the
children completed an exercise. Examples were 1. Joim is not at school be-
causs - he is sick - it is Monday. 2. Ann sees the sun becavse - it is
night - 1t is day, 3. Mother changed the tire because - she was tired -
it vas flat,

In discussion the curriculum with one of the bilingual resource
teachers (Spanish - works in two schools) she spoke of several areas that
were used in her two sehools and the following wvas selected as most in-
teresting to present for this report - Teaching Science Through Cooking.

Much of the young ohildren's scisntific thinking grows directly out of
expsrience. Cooking is an ares of great excitement and interest to children,

The following is a partial list of different science concepts, questions
and learnings which can be derived from the experience of cooking.

Ao C L
Y. % to
;. cmou/biocwul reastions - yeast, baking powder
[ ay =
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1., melting - 10e cubes, jello, butter
2. so0lidifing - batter, dough, egg vhite

c. freesing
d, drying - doiydration, evaporation
e. water = added to o1l, salt, sugar, flour, drisd fruit
f. mixing, shaking
go dissolving - mugar, salt
2, Changes of state
8, ogg = oocked egg
b. tpnle - applesauce -
o, murgarine (solid) - margarins (1iquid)
d. batter or dough (thiok water mixture) - solid bread
o. golatin (salid powder) - gelatin solution - gelled gelatin
3. Reversible/Irreversible
o Identifying of changes of properties
Be Time

Y. Measuremsnt - egg timer, wind-up-timer, clock
2. Duration of ev s - Time needed for
a., ocookies to bake
b. eggs to cook
ce bread to bake
d, bdread to rise
L 1Y mun‘
C. Heat and temperature
. - , varm, cold, etc,
2. Temperature needed in different recipes (temp. measures heat)
3. Effects of too high, too low temperatures
ke Warmth needed for rising dbreat
5. Removing heat necessary for oooling and freesing

D. Measuring
1, Volume L. Counting
2, Capecity 5. Bstimating
3. Weighing 6. More than, less then, enough

equal, too much, not enough
B, Son-oF %oneu - bomgion of Properties
o laste = sweel, sour, r, y, oto, does taste change due

to preparation or cooking?

2, Smell - Does smell change during couking? How does smell get from
(oockies) to nose?

3, Tactile - Peeling of ingredients - before mixing, after wmixing, before
cocking, baking

Le Golor changes, other visual changes

5, Sounds of change = popcorn

7. Recipes
T-%lﬂﬂu = 1iquid measure, dry messure

L 3

2. Ratio and proportion

3. Recips as formula
a, Items which oan be substituted
b, Tteme which canit be substituted
c. Bffect of substitutions - Predioct

«30 e
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a.

Natriticn

Y. Processing - What happsns to foods before we get them? Exs. Flours,

sugars, oils, additives, prevervatives, meat, eggs

?. Ingredisntc in prepared foods
3. Differert ways to balance a diet

L. Real amd pstential dangers of sugar, additives, preservatives, rrocessed foods

S. Representacive foods of differsnt cultures

A growp of Italian first graders were observed during an ESL lesson. The
children wers given a sheet with pictures of twelve fruits and vegetables.

In addition to naming each rruit and vegetable in both Italian and English,
the children were required to verbalise with complete sentences such as, "I
11ike apples.®; "I had a banana yesterday."; wJohn loves cherries.,”, etc.
The teacher in this setting was very sparkling amd brought out the enthusi-
asm of ths entire group of children.

During a visit to & kindergarten class in ths fall, the evaluator was
greatly impressed at ths early progress nade by the children, especially in
the area of mathematics. They were capably of matching the written numbers
1, 2 and 3 with pictures of 1, 2 or 3 items,

The dlassroom observations are by far the most rewarding and pleasant
aspect of an evaluation. The evaluator looks forward to each round of visits
and the opportunity to be with teachers and children.
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TEACHER TRAINING

Under Title VII Training Orant, Bilingual Staff and TESL were able to
take courses at the following universities and colleges offering courses
leading to advanced degrses in areas relatad to Bilingual Education. The
institations were St. John's University, New York University, CUNY, and
Columbda University. In the Fall and Spring sixteen members of the bi-
lingual staff took courses. Rxamples of tie courses taken were: Methods
sad Materials for Teaching English as a Secmd Language; Diagnosis of Re-
medistion and Reading Difficulties; Oreative Arts in Barly Ci. ldhood Educa-
tion; Poundations of Research; Teaching English to Spsakers of Other Languages:
Theory md Practice; Prooess of Reading for Children and Youths; Child Develop-
ment in Cross-Cultural Enviresment; Spanish-American Modernisms; Supervision
in Subject Areas - Bilimgual Bducation; Imtroduotion to Bilingual Education}
Applicatin of Linguistics in the Classioom; Comtrastive Anslysis of Language
Teaching, and Introduction to Mansgement 3cience. In addition to college
courses takem by members of the Bilingual Staff, eonsultants were hired who
conducted workshops and training sessions. These workshope were conducted
Wy the project dirdcter. Teplos cowvered in these workshops included:

Design developmsnt and execution of Cognitive Styles Analysis
Use of 31’ferent types of tests in Cognitive Style Analysis
Evaluation of Cognitive Style Analysis Implementation

Individual AMifferences among second language students through Co
Sorls Aoalyeis anguage oug gnitive

Role of the resource teacher in the school setting
Building Helping Relationships

Synthesis of Research on Bilingual Education

Personal Competencies and the Resouroce Teacher Persomnel
Persanal and Social Development of the Resource Personnel

-3 36




PARENT ACTIVITIES

The two objectives related to parents were: By the end of the
school year at least 608 of the parents attending t'se workshops given
by the resource teachers w11l have progressed in English language
skills beyord that expected without the program, and by the end of the
school year at least 60% of the parents will take an active interest
4n school activitiss by participating in cultural events, assembly pro-
grams, and other classroom and schoolwide activities,

The resource teachers ha  agularly scheduled ESL classes for
parents, They all reported that the expectations of Objective I were
clearly met. They reported that there was always good attendance and
interest was high. In addition to those classes, the bilingual staff
members were valuable in their contacts with parents at school or by
telephore to explain all aspects of the program such as curriculmm,
testing, luncheons, and any problems the perent might encounter with
the school. The parents rely also on bilingual staff members for
help in filling out forms, health problems, behavior problems, and
techniques they can use in helping the children at home,

From responses of resource teachers, it is evident that the ex-
pectations of Cbjective II were met. Willingness to assist in spezjal
activitiss was great in all the eleven schools. Only having to work or
having small children at home hindered soms few parents from partici-
pating. In addition, parents are active on the Title VII Bilingual
Advisory \cauittu and attend the regularly scheduled meetings. At
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these meetings, with limited English proficiency parents present,
bilingudl teachsrs translated in each of the target languages: Chinese,
Oreek, Italian mnd Spanish. At the Jamuary meeting each of the bi-
lingual rescurce teachers gave brief descriptions of his/her program

as iv wac opsrational at each of the target schools. They raported
that the parental involvement component at each of the schools had

been extremsly well attended to the point that two classes had to be
formed at several schools to accommodate participating parents,

On June 20, 1981, the evaluatdr attended The First Anmual Oreek
Parents Conferencs. Although it was a rainy day, there were more
than four hundred persons who registered. BEven though some of these
registrants were teachers, administrators, paraprofessionals and
college students, most of those present were parents.

The morning gensral session was capably moderated 't;y one of the
Oreek Bilingual Resource Teachers. The welcomes were given by the
Prinoipal of P.S. 11Q who moved to that position this spring from
Supervisor of Bilingual Education, District 30, and the Director of
Bilingual/Bicultural Education at St. John's University whoc is a
member of The Board of Education, Community School District 30.

Speakers who followed includeds the Superintendent of Schools,
District 30, who made & hit with the Oreek parents by speaking a
fow words in Oreek; a representative from the host school; the special
assistant to the Lisutenant Governor, New York State, who spoke about
this being the first conference of many to follow; Dean of the School
of Bducation, St. John's University; Pxecutive Director Rellenic
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American Neighborhood Action Committee, and Mayor Koch who spoke
gonerally about the marked improvement shown in the schools. At this
norning session the Community Service Award was presented to the
announcer from WEVD Greek Radio Program. The keynote speaker was the
Chief of the Bureau of Bilingual Education, New York State Education
Department, She also spoke a little Greek and stressed how important

parent involvement is.

Following the morning session there were concurrent workshops cn
the following topioss Bilingual Education, Programs and Practices,
Curriculum and Materialns, Adult and Parental Education Programs, Pa-

rental Involvemsnt and Parents' Rights, The New Promotional Policy,

Helping Your Child Study at Home, Choosing a High School, College and/or

Caresr mnd Child Care.

A Greek luncheon was served everyone present, The afternocon
session began with remarks from the Mrector of Bilingual Education,
New York City Board of Education. A parent presented the Educational
Service Award to the Supervisor of Bilingual Fducstion, District 30,

who has recently became an elsmentary school principal in one of the
District 30 schools. Special Recognition Certificates were also pre-
sented by one of the Oreek teachers.

Following this was the very delightful student performances by
children from four of the schools, Songs and dances by Oreek children
were enthusiastically received by the parents and invited guests.

In the judgment of the evaluatcr, this was a most successful

oonferance and from the faces of parents a rewarding day for them.
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. oveany evBoarron

The overall esaluation is based on & combination of factors such as
BINL test results, teachera' ratings of students in Social Studies, Science
and Mathematics, MAT results in Mathematics, and student participation in
classroom and extra~curricular activities., Attaimment of specific goals
outlined in the proposal related to the: c;bjectivoo is the most important
‘factor, but to this evaluator, the gains in self=confidence, pride in
achieving, and a love for school, (learned only by observations and conver-
sations with childrer;, teschers and resourcs teachers) are also very
Amportant,

There can be no deubt about the attaimment of Objectives I, IT, ITI,
IV and V as related to progress of participating children during the 1980-
81 school ysar. The levels of significance as determined by calculation

by t-test of groups of children were shown to be much higher than original

goals set in the proposal,

In the opimion of the evaluator, the objective pertaining to techniques
used by teachers was more than adequ?t.ely met. This evaluation was deter-
mined through classroom observations and conversations with the teacters and
resource teachers concern.ag teaching methods and teacher-pupil relationships,

. From conversations with principals and assistant principals, the
Director of Bilingual Bducation, resource teachers, and bilingual teachers,
plus examination of loge kept by resouree teachers of parent attendance
at bilingual classes snd attendance by the evaluator at a parent advisory
council weeting, and the First Anmual Oreek Parents Conference, parent
participation continues to be hmghly effective, In tim judgment of the
evaluator, the objective pertaining to parents .hu been clearly met,
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In surmation, the Title VII Program for District 30 for 1980-81
has been judged as highly successful and has attained excellence in
reaching the goals set forth in the proposal.

In the _adgment of the evaluator the strong points of the prograa ares

1/ The outstanding performances of the resource teachers as they
completed a very challenging year in a difficult and complex
program.

Children build confidence in themselves as they learn the
English Language, preparing to enter the regular classes,
as well as imprc.» skills in their native language.

.“\\

3/ The steady growth of program children in the social studies,
science, and mathematics areas during the school year plus
increased participation in classroam and schoole-wide e...ra-
curricular activities,

The excellent parent relationships established between home
and school make the parents feel comfortabls and a part of
the school, 7

<

S/ The constant effort of every staff member to improve the in-
structional program through in-service training and the con-
stant search for and development of curriculum materials,

The excellent leadership and inspiration provided by the Super-
visor of Bilingual Bdu _ation and her staff,

<

RECOMMENDAT IONS

Fornulating ooncrete recommendations for a program tue evaluator
has rated as supsrior is ditﬁcult.‘ With a view toward strengthening
an already strong opoi'\m«; and with an optimistic wish that additional
funds mignt become available to continue Title VII, the following
recomrsndations are offereds
Continne the affective training sessions, especially those con-

oerning reading &nd individualised instruction or any other areas
in which staff members express a n-.d for additional training.

2/ Continue the gnod efforts to produce and search for curriculum
materials in the program languages.
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Attempt to provide a program where students will progress in
their native language proficiency equal to their progress in
thei~ BEnglish language proficiency.

Contirmme and build upon the already strong relationships with
program parents.

Obviously the evaluator enthusiastically recommends the refunding
this Title VII Program.




